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Abstract  

This paper investigated the challenges which the lecturers and leaders at Limkokwing University faced when 

using co-teaching in their classrooms. Questionnaires and interviews were used to collect data from 50 

participants based in 6 faculties at the Botswana campus. Data were analyzed using pie charts and graphs 

to interpret the views of lecturers and Heads of departments about co-teaching. The results obtained 

revealed that the lecturers at Limkokwing University lacked the necessary skills required for the 

implementation of co-teaching and that they are not well versed with co-teaching models. It is also evident 

that there are no co-teaching frameworks that are being implemented by the faculties under study to support 

co-teaching usage. In addition, lecturers did not have adequate teaching and learning resources for co-

teaching implementation. 
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INTRODUCTION  

In order to understand the notion behind this research, it is essential to understand what co-teaching is.What 

then is co-teaching?According to  Peery(2017),in a co-teaching relationship, general lecturer partners with a 

specialist in a certain subject area such as inclusive education in order to deliver some lessons to the 

students. In co-teaching therefore, teams work together to attain a common goal in their shared classrooms. 

In this way, students’ at all academic levels benefit from different teaching styles that co-teaching makes 

possible (Gillespie, David, Israetel & Alexander, 2008). Moreover, co-teaching allows intensive and 

individualized instruction in general education as it promotes inclusive education. In this respect, students 

have the opportunity to acquire more knowledge and understanding from the lecturers who practice co-

teaching. On the other hand, students with special needs also have better chances to continue learning as 

their lecturers benefit from collaborating with their core-workersand thus, acquire diverse strategies and 

skills from each other (Thomas, 1997). 

In Botswana’s Millennium Development Goals (2010), it is highlighted thatschools in Botswanaare 

rapidly transitioning from traditional classrooms of the ratio of 1 lecturer: 1 class to co-teaching 

approaches.This evolutionhas beenmotivated by the Ministry of Education whichhas specific guidelines 

fordesigning new schools and reformsto promote co-teaching in government schools (Botswana Millennium 

Development Goals, 2010). As such, school leaders and lecturers at Limkokwing University in particular, 

shouldpromoteco-teaching strategies in their classrooms for effectiveness in learning. 

 

STATEMENT OF THE PROBLEM 

This study was inspired by the challenges faced bylecturers and leaders at Limkokwing University from 6 

faculties, including: The Faculty of; Creative Multimedia; Design and innovation; Communication; 

Information and Communication Technology; Architecture and the Business faculty.  

In Limkokwing University, there have always been short comings of classroom sharing in the context 

of co-teaching. As such, the students have forwardedsome complaints about the confusion caused by the 

lecturers and tutors when they teach the same subjects at the same time. For instance, they indicated that the 

lecturers tend to differ when they present some certain concepts to learners.Consequently, projects which are 

produced by students are criticized differently by these two parties as lecturers often set different 

expectations for the students and expect them to comply.  

The approach of lecturer collaboration was meant to increase knowledge sharing in order to maximize 

students’ academic performance.However, this has negatively affected the performance of students and 
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escalated some frustrations amongst learners. Clays (2019) presents the following challenges that are 

attributed to co-teaching; 

 

 In co-teaching each lecturer wants to dominate in the classroom. 

 The students tend to be confused when there are two lecturers in the same lesson. 

 The co-lecturers don't have enough time to plan together. 

 Lecturers develop some frustrations and resentment towards each other during the co-teaching process. 

 

Clays (2019) further points out that, when there are two lecturers in the classroom, students are most 

often confused and fail to understand which lecturer is in charge, and whom to trust and listen to. This 

therefore means that, instead of bringing lecturers together for the attainment of improved shared knowledge 

andthe skills, co-teaching makes the classroom uncomfortable for both lecturers and the learners themselves 

(Clays, 2019) 

 

PURPOSE OF THE STUDY  

The purpose of the study was to investigate the challenges faced by lecturers and leaders at Limkokwing 

University, Botswana campus, in order to provide solutions that supportthe effective implementation of co-

teaching models so as to improve the students’academic performance in Limkokwing University.  
     

RESEARCH QUESTIONS 

This paper was driven by the following research questions: 

1. What are lecturers’ and leaders’perceptions about co-teaching? 

2. What are the challenges faced by lecturers when co-teaching? 

3. What best co-teaching models are best suited for Limkokwing University lecturers? 

 

LITERATURE REVIEW 

According to Friend and Cook (2010), co-teaching happens when two or more lecturers take shared 

responsibility for a class of students in the same learning space. This normally means that lecturers should 

share the teaching and learning resources to address the subject and activities of the day. Since the evolution 

of co-teaching in the 1960s,co-teaching strategies have developed and have since been identifiedto being 

beneficialin improving students’ academic performance as well as supporting inclusive education (Peery, 

2017).Friend and Cook(2010) further provide the commonly known co-teaching strategies which include; 

Alternate teaching; Station teaching; Parallel teaching; One teach, one observe; One teach, one assist; Team 

teaching as well as Complementary and supportive co-teaching. 

It is commonly understood that co-teaching strategies require lecturers’ mutual understanding of how 

they are going to facilitate their classrooms(Solis, Vaughn, Swanson &Mcculle, 2012).Moreover,the 

lecturers should share the same belief and approach when they teach students from different backgrounds. In 

essence, the co-teaching team should be aware of the co-teaching principles in order for them to work 

effectively and efficiently (Nevin, 2008).Amid the benefits of co-teaching, they have been some challenges 

presented,such as; 1. The trust of collaboration between the teams or lecturers. 2.The impact of variation in 

beliefs and teaching approaches. 3.The limited time for collaborative lesson planningand; 4.A lack of quality 

specialized learning to support the transition to a more and effective co-teaching collaborative environment 

(Fullan, 2007). 

Thechallengeswhich is presented by co-teaching have constrained the full effects of co-teaching and 

this has resultedin negative experiences for both the lecturers and students. Jonathan (2018) indicated thatco-

teaching presentsthe opportunity forcollaborationsamongst lecturersso that they work, plan and solve 

problems together, thereby promotingknowledge sharing. Furthermore, Anderson and Speck (1998) assert 

that,conversations between the teamswhich are engaged in co-teaching promote effective decision 

makingand alleviate the complexitiespresented by the co-teaching processes.  

Montgomery (2019) furtheremphasizeson theimportance of robust relations amongst co-teaching 

teams which are fostered towards the realization of the full benefits of co-teaching. However,some studies 

have pointed out thatlecturer collaboration creates delays to the teaching preparations more so that lecturers 
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spend some time planning, evaluating, and sharing views andinformation on their classes (Chitiyo, 2017). 

On the other hand, various researches have pinned collaboration to be key at improving education systems 

(Fullan, Cuttress& Kilcher, 2011).Nevertheless, without a planned process to develop effective co-teaching 

collaboration in schools, thebenefits of co-teaching may not be experienced (Cook, et al, 2010). 

 

RESEARCH METHODOLOGY 

This study employed a questionnaire survey and open-ended interviews to investigate the perceptions of 

lecturers and the school leaders who have been involved in co-teaching. The use of surveys and interviews 

provideda great opportunity for the researcher to understand the experiences of the participants by actively 

engaging them for more insight or responses (McLeod, 2018). Purposive sampling was used to select 46 

lecturers and 4 heads of departments who have been teaching different subjects from the six faculties; 

Creative Multimedia; Design and innovation; Communication; Information and Communication 

Technology; and Business and Faculty of Architecture. 46 lecturer participants were given questionnaires to 

fill and return while 4 Heads of Departments were interviewed to examine the rationale of co-teaching and 

the conditions for effective co-teaching, relationships, and the advice for lecturers. 

The data from the open-ended responses and Likert scale survey questions were presented in graphs 

and pie chartsfor data analysis. Comparative analysis of the surveys from lecturers and the interview data 

from Heads of Departments enabled the data to be cross checked for themes. 

FINDINGS 
The co-teaching elements, which include; Building strong foundations through shared understanding; 

Systems and structures to support co-teaching; and Supporting staff to transition to co-teaching are discussed 

as follows; 
 

BUILDING STRONG FOUNDATIONS THROUGH SHARED UNDERSTANDING 

The Heads of Departments andlecturers in this study emphasized the importance of robust shared values, 

beliefs and understandingamongst lecturers which they said fostered towards creating positive and effective 

co-teaching environments at Limkokwing University. The significance of shared values and beliefs has also 

been highlighted by Miravet and García (2012). They indicated that themotivation about and the impact of 

co-teaching on student learning is expressed to indicate how dynamic learning environmentsshould support 

lecturers in order to comprehend the co-teaching models and the importance of mutual trust, belief and 

understanding.  

The lecturers across faculties in Limkokwing University spoke strongly about the significance of 

collective responsibility in every aspect of teaching and learningas well as the well-being of each learner. 

This is in agreement with the findings by Morales and Agger (2017) who stated that for effective co-

teaching and learning, the lecturers who engage in co-teaching should work together and appreciate the 

inputs of the other without feeling intimidated as they ought to learn from each other.  

 

SYSTEMS AND STRUCTURES TO SUPPORT CO-TEACHING 

The totality of co-teaching implementation should be driven by the school culture (Isherwood, Anderson & 

Erickson, 2013). The different faculties in the universities should ensure that the lecturers and students are 

provided with maximum support. As a result, all support systems should be availed for the effective delivery 

of lessons. It is therefore pertinent that, Limkokwing University management should provide adequate 

teaching and learning resources such as technologies, together with conducive classrooms to support the 

day-to-day learning activities.  

In an article written by Schleicher (2017), it was highlighted that schools should not just beplaces 

where students go to acquire academic skills, but rather, students should also be assisted and trained to be 

able to overcome life challenges. Therefore, this means that, Limkokwing University systems should cater to 

students’ well-being and self-regulationtowards maximizing their learning pace and experience. 

Furthermore, the students should also be supported to move towards students-centredlearning as evidenced 

by Kaput (2018) who stipulated that when student-centred learning is encouraged amongst university 

students, they tend to work hard on their own and at their learning pace as well.  As such, it is relevant for 

the university to promote student-centred learning. On the other hand, the lecturers in Limkokwing 

Universitycited the need for the management to provide reasonable teaching and learning time in order to 
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establish and maintain effective systems so as to facilitate co-teaching and learning in their complex 

environments. 

For co-teaching to be effective at all levels, lecturers should maintain effective student-centred 

learning by taking some time to study and know their students. Fisette (2010) confirmed that teachers who 

access students’ thoughts and feelings could enhance students’ learning experiences. Basically,the lecturers 

should have some information about each of their students so that they know who they are dealing with.This 

would ultimately allow them to establish a working and trustful relationships with their students. 

The findings of this study also revealedthat eachfaculty has its own ways of doing things with regard 

to co-teaching. However, while some faculties paired lecturers to teach the same subject for the same class, 

others used the lecturer and tutor approach, where the main lecturer would give a lecture while the tutor does 

the demonstrations. In this context, it was clear that lecturers needed to gain the necessary skills and 

attitudes in order to implement co-teaching efficiently.In a study conducted by Mangope and 

Mukhopadhyay (2015), the irregularitiesin professional development wereidentified. Their study indicated 

that the participants never received any professional training and development from their schools. This 

thereforecreated a gap in the skills needed for inclusivity and co-teaching. For this study, the participantsalso 

emphasized the need for more time to be setfor discussionson co-teaching collaborations. 

 

SUPPORTING STAFF TO TRANSIT TO CO-TEACHING  

The study results further revealed that none of the lecturers in Limkokwing Universityhas continuously 

engaged in professional development as a way to transit to co-teaching. This has been indicated in a study 

by Mangope and Mukhopadhyay (2015) who stated that university lecturers in their study complained about 

the lack of continual professional development as one of the causes of their limited knowledge and skills in 

co-teaching. Some lecturersin this study indicated that even though, they did not follow nor apply any 

known model of the co-teaching skills before, they learnt some of themwhile on the job. Despite that the 

lecturers surveyed had teaching qualifications, some were not aware of the co-teaching principles.Thisthen 

indicated thatthey never gained any training on co-teaching.  

Most of the lecturers therefore, suggested the need for continual professional training about co-

teaching,particularly in the dynamic environment that they teach in.A Further inquiry with lecturers 

revealedthat, they did not use any specific co-teaching strategies they could readily identify with co-teaching 

other thanthe traditionallectures and tutorials.Moreover, a study by Iloanya (2014) indicated that lecturers 

who have worked autonomously before, struggle to communicate and collaborate effectively in a co-

teaching environment. 

Mizell (2010) highlighted on the importance of professional training and stressed thatlecturers should 

be engaged in professional conversations on factors that most positively impact on improving the learning 

outcomes rather than simply meeting to consider administrative issues. As such, the management of 

Limkokwing University should implement the suggestions which have been recommended by the lecturers 

in order to enhance collaborationsand the culture of the learning environment as thathas great potential in 

assisting the lecturers in improving the learning outcomes and co-teaching in general (Iloanya, 2014). 

 

CONCLUSION  

In order to meet students’ learning needs, the lecturers must be fully equipped and supported for the smooth 

transition to co-teaching. The leaders in Limkokwing University therefore should address the rationale for 

the transition, and challenge thelecturers’ beliefs about the value of collaborative teaching and learning. It is 

worth noting that the value of continual professional learning and development cannot be underestimated.As 

a result, lecturers musthave adequate knowledge and skills to meet diverse students’ needs through enhanced 

collaborative approaches (Nordstrom, 2007).This could be achieved througheffective communication and 

interpersonal skillsin order to work effectively with others. 

Furthermore,the lecturers also need to develop their capability in using systems and technologies to 

facilitate collaborative practices such as co-teaching(Valcárcel, ABasilotta & López, 2014).Moreover, 

leaders in tertiary learning institutions should provide training to the lecturers in order to equip them with all 

the necessary skills required for effective co-teaching and collaboration. Besides, there are significant 

benefits for the students and staff when thelecturers work collectively and collaboratively within learning 

environments.This is consistent with findings by Lang and Page (2010) who pointed out that, for effective 
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teaching and learning to occur during co-teaching, lecturers ought to work collaboratively amongst 

themselves so that learners are fully equipped with the knowledge that they are transferring to them during 

teaching and learning process. This could be effectively accomplished if leaders inLimkokwing University 

provides sufficient teaching and learning resourcesso to support co-teaching inthe various faculties of the 

institution.  

RECOMMENDATIONS 

The following recommendationswere suggested based on the findings of this study; 

 

 Lecturer should be provided with continual professional training and developmenton co-teaching. 

 Lecturers should establish good working relationships for effective co-teaching collaborations. 

 Lecturers at Limkokwing University should employ collaborative teaching approaches such as: 

Supportive Co-teaching, Parallel Co-teaching, and Team Teaching in order to maximize students’ 

performance. 

 Departmental Heads should support lecturers and students by ensuring that resources are adequate 

for both teaching and learning. 

 

The following were suggested for further future research: 

 To conduct a mixed methods research on the use of co-teaching amongst lectures in all the 

universities in Botswana, 

 To evaluate how learners in tertiary schools in Botswana view the implementation of co-teaching. 

 To establish the relationship between co-teaching and learners’ academic performance in public 

secondary schools in Gaborone and surrounding areas. 

 

REFERENCES  

i. Anderson, R., & Speck, B. (1998). Oh what a difference a team makes: Why team teaching makes a 

difference.Teaching and Lecturer Education, 14(7), 671-686. 

ii. Botswana Millennium Development Goals. Status Report (2010). Gaborone: The United Nations in 

Botswana. 

iii. Chitiyo, J. (2017).  Challenges to the use of Co-teaching by Teachers. Retrieved from:  

https://www.researchgate.net/publication/319766114. 

i. Clays, M. (2019). 5 Reasons Co-Teaching Is Ineffective in Public Education. Retrieved 

from:https://owlcation.com/academia/Co-teaching 

ii. Cook, L., Friend, M. (2010). Co-Teaching: Guidelines for Creating Effective Practices. 

Retrievedfrom:https://pdfs.semanticscholar.org/31ca/3592c18acdd238ce488cd71840 

17 b904b646.pdf 

iii. Cook, L., Friend, M., Chamberlain, N. D.,& Shamberger, C. (2010). Co-Teaching: An Illustration of 

the Complexity ofCollaboration in Special Education. ISSN: 1047-4412 (Print) 1532-768X (Online) 

Journal. Retrieved from: https://www.tandfonline. com/doi/ pdf/10.1080/10474410903535380 

iv. Fullan, M. (2007). The new meaning of educational change (4th Ed). New York, NY: Lecturers 

College Press. 

v. Fullan, M., Cuttress, C., & Kilcher, A. (2011). Eight forces for leaders of change. In M. Fullan 

(Ed.),The challenge of change: Start school improvement now (2nd ed., pp. 9-20). Thousand Oaks, 

CA: Corwin. 

vi. Fisette, J. (2010). Getting to Know Your Students, Journal of Physical Education, Recreation 

&Dance, 81:7, 42-49. Retrieved from:  http://dx.doi.org/10.1080/0 7303084. 20 10.10598508 

vii. Gillespie, David, Israetel, Alexander (2008). Benefits of Co-Teaching in Relation to Student 

Learning.  Retrieved from : https:/ /files .eric.ed.gov/fulltext/ED502754.pdf 

viii. Isherwood,R, S., Anderson,B.,R.,&Erickson, M. (2013). Examining Co-teaching through A Socio-

Technical Systems Lens. Retrieved from: http://josea. Info/archives/v ol2no2/vol2 no2-2-FT.pdf. 

ix. Iloanya, J. (2014). Quality Teacher Education in Botswana: A Crucial Requirement for Effective 

Teaching and Learning.  Literacy Information and Computer Education Journal (LICEJ), Special 

Issue, Volume 3, Issue 1, 2014 Retrieved from: https://DOI: 10.20533/licej.2040.2589.2014.0232 

http://www.abrj.org/


American Based Research Journal                         Vol-9-Issue-2 Feb-2020 ISSN (2304-7151) 

http://www.abrj.org  Page 6 

x. Jonathan, C. (2018). Challenges to the Use of Co-Teaching by Teachers. Retrieved from: 

https://eric.ed.gov/?id=EJ1163186 

xi. Kaput, K. (2018). Evidence for Student-Centred Learning. Retrieved from: 

https://files.eric.ed.gov/fulltext/ED581111.pdf 

xii. Lang, R., & Page, S. (2010). Benefits of Teacher Collaboration across Varying Stages of the 

Research Process. Retrieved from:https:// doi.org/10.1177/10534512 10389031 

xiii. Mangope, B., & Mukhopadhyay, S. (2015.) Getting to Know Your Students: The Importance of 

Learning Students'Thoughts and Feelings in Physical Education. Retrieved from: at: 

https://www.researchgate. Net /publication/282774571 

xiv. Montgomery,M. (2019).Facilitating Collaboration through a Co-TeachingField Experience. 

Retrieved from: https://files. eric.ed. gov/fulltext/ EJ1206822.pdf 

xv. McLeod, S. (2018). Questionnaire: Definition, Examples, Design and Types. Retrieved from: 

https://www.simply psychology. org/question nnaires.html 

xvi. Morales,J.,C.,& Agger. C. (2017). The Effects of Teacher Collective Responsibility on the 

Mathematics Achievement of Students Who Repeat Algebra. Retrieved from: 

https://files.eric.ed.gov/fulltext/EJ1151904.pdf 

xvii. Mizell, H. (2010). Why professional development matters. Retrieved from: 

https://learningforward.org/wp-content/uploads/2017/08/professional-development-matters. Pdf. 

xviii. Miravet, M., L., & García, O.,M. (2012).  The role of teachers’ shared values and objectives in 

promoting intercultural and inclusive school cultures: a case study. Retrieved from: 

https://doi.org/10.1080/09518398.2012.73153 

xix. Nevin, A., I., Villa, R. A., & Thousand, J., S. (2008). A guide to co-teaching: Practical tips for 

facilitating student learning (2nd Ed). Thousand Oaks, CA: Corwin. 

xx. Nordstrom, E. (2007). Assessment of Collaborative Approaches to Teaching an Undergraduate 

Environmental Management Course. Retrieved from: https://doi.org/ 10. 1080/00221349608978730 

xxi. Peery, A. (2017). A Brief History of Co-Teaching 2017 Cult Of Pedagogy -. Retrieved from: 

https://x78251kcpll2l2t9e46kf96a-wp engine.netdna-ssl.com/wp-content/uploads /2017/02/ Brief-

History-of-Co-Teaching.pdf 

xxii. Solis,M., Vaughn, S., Swanson,E., &Mcculle, L. (2012). Collaborative models of instruction: The 

empirical foundations of inclusion and co‐teaching. Retrieved from: https:/ /doi.org 

/10.1002/pits.21606 

xxiii. Schleicher, A. (2017). Making a difference to student wellbeing. https://www. Teacher 

magazine.com.au/columnists/andreas-schleicher/making-a-difference-to-student-wellbeing. 

xxiv. Thomas, C., S., W. (2007). Co-Teaching Experiences:  The Benefits and Problems That Teachers and 

Principals Report Over Time. Retrieved from: https://journals.sagepub. com/ doi/10 

.1177/002221949703000406 

xxv. Valcárcel, A., G., ABasilotta, V.,& López, C. (2014). ICT in collaborative learning in the classroom 

of elementary and secondary education. Retrieved from: http://dx. doi.org/ 10.3916/C42-2014-06 

 

http://www.abrj.org/
https://doi.org/10.1080/09518398.2012.73153

